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The Feasibility Analysis of the National School Management and Governance 
Approaches in Armenia was commissioned by UNICEF within the framework 
of the Education Sector Plan Development Grant (ESPDG) to the Republic 
of Armenia from the Global Partnership for Education (GPE). The CSAPPE 
is developed through close consultation with the Ministry of Education, 
Science, Culture, and Sports (MoESCS). The CSAPPE was conducted by an 
expert team, peer reviewed by independent reviewers, and reviewed by staff/
consultants from UNICEF and the Asian Development Bank (ADB), respectively 
the Grant Agent and the Coordinating Agency, selected by the Local Education 
Group (LEG), which was established by the MoESCS within the framework of 
partnership with the GPE.  
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1. Тhe scope and relevance of 
the “Feasibility Analysis of the 
National School Management 
and Governance Approaches in 
Armenia”
The “Feasibility Analysis of the 
National School Management and 
Governance Approaches in Armenia” 
(hereafter-the study) is commissioned 
by UNICEF within the framework 
of the Education Sector Plan 
Development Grant (ESPDG) to the 
Republic of Armenia from the Global 
Partnership for Education (GPE). The 
main principles and study questions 
of the study were developed through 
close consultation with the MoESCS. 
The study tools were designed by an 
expert team and reviewed by staff 
and consultants from UNICEF and the 
ADB.  
In general, the effective management 
and governance of the sphere of 
general education, particularly, 
schools, have an essential impact on 
the quality of general education and 
students’ educational achievements. 
In this respect UNICEF supports the 
RA government through presenting 
recommendations on comprehensive 
analysis and improvement of the 

current school management and 
governance system in Armenia. 

The study tools, methodology, and 
relevant documents were prepared 
between June and August 2021, and 
reviewed between June and July 2022. 
The tools and methodology were then 
approved by an external, ethical review 
independent committee¹. The fieldwork 
was conducted between July 1 to 
August 8, 2022.

The study’s principal subject is the 
current system of SMG. The purpose 
of the study is to comprehensively 
review the current policy, procedures, 
and main challenges of the 
management and governance of 
schools in the RA.  

Recommendations regarding solutions 
to existing challenges in school 
management and governance, as 
well as alternative approaches for 
future development based on study 
results, are presented in the study’s 
conclusion.  

The problems revealed during 
the study refer not only to internal 
school governance but governance 
issues existing in the secondary 

Executive Summary 

1HML IRB is authorized by the United States Department of Health and Human Services, Office of 
Human Research Protections (IRB #1211, IORG #850, FWA #1102)
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education sphere generally. These 
include the relationship between 
school stakeholders (principals, the 
collegial governing bodies, teacher, 
parent, and student councils) and 
school governing bodies (MoESCS, 
authorized bodies, Yerevan City 
Council, and LSOs). 

Other relevant departments, regulating 
bodies, and CSO representatives 
were engaged in the study. Their 
views on the issues were beneficial 
when drafting and presenting 
applicable recommendations. 

The right to education, defined in 
the RA Constitution² and law, are 
considered throughout the study. 
Article 38 of the RA Constitution is 
a starting point for this study. “The 
right to education” relates not only to 
the right of attending school but the 
opportunity to get a quality education.

Based on consultations with the 
MoESCS, the experts studied 
school governance functions and 
examined opportunities for their 
future improvement, including the 
decentralization of school governance 
and the effectiveness of inter-school 
networks. 

The information compiled throughout 
the study is helpful for policymakers 

and those in the field of education 
responsible for their implementation: 
school principals, board members, 
researchers, CSOs, and others.

2. Study Methodology and 
Information Sources 
 A qualitative research methodology 
was applied to map out the issues and 
recommendations for improving the 
current system of school management 
and governance. The methodology 
included a content analysis of the 
existing research studies and various 
documents, as well as the collection 
of primary data collection through 
interviews and FGDs.

This methodology allowed us to dig 
deeper into the working lives and 
practices of school administrators, 
government bodies, and regional 
and state authorities and helped us 
investigate their perceptions of the 
advantages and disadvantages of the 
current system.

The study consisted of the following 
phases: 

a. Literature Review and Desk 
Research
Approaches to school management 
and governance in Armenia and other 
countries, legislative and strategic 

2The Constitution of the Republic of Armenia, https://www.president.am/hy/constitution-2015/, 
13.09.2022, https://www.arlis.am/documentview.aspx?docID=102510 , 07.09.2022

https://www.arlis.am/documentview.aspx?docID=102510
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documents, and specific research 
from other studies were examined.

b. Primary Data Collection 
The following groups of stakeholders 
were identified for primary data 
collection:

 The key players in the designing and 
implementation of public education 
policy

 Inspection bodies and other 
agencies 

 Regional administrations and local 
authorities

 International organizations
 Local CSOs and representatives of 
international organizations

 Education experts
 Principals
 Vice principals
 Members of school governing bodies
 Members of teacher councils
 Members of parent councils
 Members of student councils

KEIs were conducted with 
representatives of international 
and local organizations and local 
experts in secondary education policy 
development and implementation. 
These experts are involved in 
developing and implementing 
legislative regulations and policies of 
school management processes and 
have participated in various projects 
and research in secondary education. 

KIIs were conducted with principals, 
department representatives, regional 

administrations, and local authorities 
to collect detailed information on 
principals’ engagement in school 
management, and to identify 
differences if they occur based on the 
school type, the number of pupils, or 
other indicators. 

A semi-structured interview approach 
was employed during the KEIs and 
KIIs. This data collection method 
is helpful in understanding the 
viewpoints of key stakeholders since 
it allows a respondent to participate 
in the process actively and discuss 
approaches and positions related to 
the research questions that are of 
primary importance to people working 
in that particular environment.

Online mediated FGDs were used to 
gather information on teacher, parent, 
and student engagement in school 
governance. Teachers, parents, 
students, and members of councils 
were selected from the same schools 
at which principals were interviewed.

Fieldwork 
According to the SP, 22 KIIs, 24 
interviews with principals, 11 KEIs, 
and 11 FGDs with the various target 
groups were planned. In reality, 19 
KIIs, 25 interviews with principals, 
and 8 KEIs were conducted. Some 
reasonable changes were made 
during the fieldwork between June 
and August 2022. The changes and 
their reasons as well as the transcripts 



7

of all the interviews and FGDs are 
presented in a separate report about 
the fieldwork.³

Thus, the following were conducted to 
collect the primary data: 

 Nineteen semi-structured interviews 
with the key participants of school 
management and governance: 
policymakers, representatives 
of territorial administration and 
local self-government bodies, 
representatives of inspection and 
other state bodies

 Twenty-five semi-structured 
interviews with school principals 

 Eight semi-structured interviews with 
the representatives of the CSOs 
and international organizations and 
independent experts.

 Eleven FGDs with vice-principals, 
school management board, and 
members of teacher, parent, and 
student councils.⁴

The following websites were used to 
obtain necessary statistics, data, and 
legal and normative acts: 

  edu.am
  e-draft.am
  ktak.am5 
  armstat.am

During the study the team members 
were guided by UNICEF Procedure 
for Ethical Standards in Research, 
Evaluation, Data Collection, and 
Analysis6 and the UNICEF Strategic 
Guidance Note on Institutionalizing 
Ethical Practice for UNICEF 
Research.7

For each group (e.g., parents), a 
separate discussion was organized 
to create a safe space for participants 
to comfortably reveal all their ideas. 
The advantage of online FGDs is 
the ability to gather participants from 
schools from different provinces in a 
short period (it also helped prevent the 
spread of the COVID-19). Still, online 
interviews present certain limitations.8 

The study’s aims, its anonymous and 
general approach, and information 
about the further use of its results 

³Feasibility Analysis of the National School Management and Governance Approaches. Fieldwork Report.
⁴See Study Protocol, in which the target institutions, organizations and schools are presented. The main 
experts and informats are the representatves of those institutions.
⁵National Center of Educational Technologies state non-commercial organization manages “School 
management information system” electronic system: https://emis.am/schools: 
⁶UNICEF procedures for ethical standards in research, evaluation, data collection and analysis, https://www.
unicef.org/media/54796/file Retrieved at 20.09.2021
⁷UNICEF Strategic Guidance Note on Institutionalizing Ethical Practice for UNICEF Research https://unicef.
sharepoint.com/teams/OoR/SiteAssets/Strategic%20Guidance%20Note%20on%20Institutionalizing%20Eth-
ical%20Practice%20for%20UNICEF%20Research.pdf
⁸See Study Protocol

http://www.edu.am
http://www.e-draft.am
http://www.ktak.am
http://www.armstat.am
https://emis.am/schools/
https://www.unicef.org/media/54796/file
https://www.unicef.org/media/54796/file
https://unicef.sharepoint.com/teams/OoR/SiteAssets/Strategic%20Guidance%20Note%20on%20Institutionalizing%20Ethical%20Practice%20for%20UNICEF%20Research.pdf
https://unicef.sharepoint.com/teams/OoR/SiteAssets/Strategic%20Guidance%20Note%20on%20Institutionalizing%20Ethical%20Practice%20for%20UNICEF%20Research.pdf
https://unicef.sharepoint.com/teams/OoR/SiteAssets/Strategic%20Guidance%20Note%20on%20Institutionalizing%20Ethical%20Practice%20for%20UNICEF%20Research.pdf
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were explicitly outlined to interview 
participants to ensure a high level 
of engagement and interest. Before 
all the interviews and FGDs, the 
participants were presented with 
information about the study’s aims, 
problems, and the possible use 
of the data, in written (the official 
invitation letter) and oral form. The 
participants agreed to participate 
voluntarily only after receiving this 
information. 

The study has certain limitations, 
which were also addressed by the 
team. These included: 

 The fieldwork was conducted in 
a limited time, which coincided 
with school final and university 
admission exams. Since many 
schools are also examination 
centers, the principals and vice 
principals were quite preoccupied, 
and the ATC representative was not 
reachable.

 The NCEDI’s principal and vice 
principal training and the study took 
place at the same time. This added 
to the principals’ and vice principals’ 
workloads and made it difficult to 
make necessary arrangements with 
them. 

 The fieldwork coincided with the 
interview participants’ summer 
vacations and company holidays. 

 To prevent the spread of COVID-19, 
the interviews and FGDs were 
conducted online.

 In February 2022, some legislative 
reforms on school governance 
were introduced by the MoESCS. 
These reforms have a direct 
impact on school management. 
On February 9, 2022, critical 
changes were also made to the 
RA Law on Public Education. 
According to these changes, a new 
management model that separates 
school principals’ substantive 
and administrative duties will be 
implemented starting from January 
1, 2023.⁹ The management of the 
current activities of the school 
is carried out by its executive 
body (i.e., the principal and the 
administrative and economic 
coordinator), who are appointed 
and released (i.e., their powers 
cease) by the order and in cases 
defined by the law and the school’s 
charter. 

The following factors also had a 
negative impact on the study results: 

⁹“About changes and additions in the Law about General Education” RA Law,  
  https://www.arlis.am/documentView.aspx?docid=160449  
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 Secondary data about school 
management and governance is 
limited. The studies in this direction 
conducted in recent years are 
mainly about the effectiveness 
of the operation of educational 
institutions, which is about the 
effectiveness of management 
functions and financial mechanisms. 
The current tools for school 
financing have an essential role in 
the productiveness of the current 
management and governance 
system. For consistency, it would 
be more suitable to study and 
discuss the opportunities for 
improving the current management 
and governance system along 
with the problems of the present 
financing mechanism. This is also 
highlighted in the “The National 
Governance and Management 
of Schools in Armenia” study, 
which examines issues of the 
current financial mechanisms. 
The study is conducted in the 
framework of the “Education and 
Skills for Employment in Central 
and Western Asia” project (Project 
number: TA-8774) technically 
supported by ADB in 2017. 

 The interview participants’ 
motivation and awareness about 
the study topic and changes in 
legal acts were low. Many avoided 
expressing their positions or 
thoughts. 

The SP provides more details about 
the study’s limitations and possible 
solutions. 

The team has designed a detailed 
timetable guided by the selection 
standards to alleviate the impact 
of the limitations and negative 
factors mentioned above. During 
the fieldwork, the team excluded 
any conflicts of interest, was flexible 
with interview schedules, and was 
open to swapping interviewees when 
needed.

3. Conclusions 
The study results show many 
problems with effective school 
management and governance. These 
issues are legal, administrative, and 
substantive. 

The following problems are 
highlighted:

a. The MoESCS
 Despite the issues raised by the 
interviewees, the key experts and 
informants note that the existing 
legislation on public education is 
sufficient for school management 
and governance. Regardless 
of the number of students, the 
school’s geographical location, 
and other factors, there are 
operating governing boards and 
consultative bodies in all the 
schools. 
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 The interviews and the FGDs 
reveal that those engaged with 
the governing and consultative 
bodies are generally well-
informed about their school’s 
governing system. However, their 
effectiveness and impact on the 
development of the school are 
different depending on the region’s 
socio-economic situation, the 
participatory management skills of 
the school’s principal, school board 
members’ activity level, and so forth.  

 School management and 
governance problems are generally 
the same in urban and rural areas. 
However, in rural areas, there is a 
lack of teachers and educational 
materials and inadequate conditions 
for proper education.  

 The opportunities for further 
decentralization of schools require 
further study. The community’s 
legislative and human resources 
and capabilities must be properly 
evaluated.  

 The MoESCS’ activities, particularly 
its reporting mechanisms, are 
not sufficiently transparent; an 
authoritarian style of management 
rules. The non-participatory 

nature of developing a clear 
management policy is a significant 
school management problem. 
In particular, the MoESCS does 
not include school principals and 
representatives of other governance 
bodies in drafting legislative and 
legal acts related to the regulation 
of school management and 
governance processes. Often, 
principals, vice principals, and 
method associations are given 
conflicting tasks regarding the 
same work or duties beyond their 
authorities. 

 According to the analysis, the RA 
legislation on public education is 
quite established; however, there 
is a need for active coordination of 
various laws and sub-legislative acts 
adopted at different times and for 
other purposes and the resolution of 
situational problems. 

 The MoESCS should focus on 
long-term strategic planning, policy 
development based on facts, and 
quality control.¹⁰

 The analysis of the collected primary 
data shows that the school councils 
represented by the MoESCS and 
the authorized body are not well-

¹⁰This conclusion was also brought in the study, “School National Governance and Management in Armenia” 
(page 62) in the framework of the project  “Education and Skills for Employment in Central and Western 
Asia” (Project number: TA-8774) technically supported by ADB in 2017. 
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informed about their functions on 
the boards; most of the members 
do not have a background in 
education and have an overall lack 
of motivation. 

 The existing participatory 
mechanisms of the MoESCS do 
not ensure the comprehensive 
engagement of school principals, 
teachers, and other representatives 
of the governing bodies in 
the drafting of legislative and 
regulatory acts related to the 
regulation of school management 
and governance. The lack of 
engagement is apparent when the 
legislative and regulatory acts are 
not applicable in practice. Engaging 
these parties will make the process 
more participatory.

  The principals’ understanding 
of school management and 
governance processes is 
insufficient, resulting in a reduction 
of their level of autonomy. This issue 
is evident as schools turn to the 
MoESCS or regional administrations 
to verify or confirm matters relating 
to administration and content to 
avoid responsibility. Among other 
problems, targeted workshops were 
not organized for public education 
administrators. The capacity-
building projects that have taken 
place have not effectively improved 
the situation.

 The analysis of the interviews 
with the representatives of the 
responsible departments indicates 
that the most serious problem is 
the intersection of powers of the 
MoESCS, the authorized bodies, 
the regional governors’ offices, and 
Yerevan Municipality.  As a result, 
these bodies often perform the 
same functions. 

 Jurisdiction is also an issue. 
High schools are under the 
direct authority of the MoESCS. 
These are so-called “ministry 
schools.” This creates 
disagreement between the 
regional administrations and the 
Yerevan Municipality regarding 
applying universal principles and 
approaches to schools.

b. Regional Administrations, 
Yerevan Municipality, 
local self-government bodies
Most of the RA regional primary 
and secondary schools are under 
the authority of local governing 
bodies, regional administrations, 
and the Yerevan municipality. The 
schools largely depend on local 
governing bodies (the main functions 
of the latter are representation in 
school boards, signing contracts 
with elected principals, annual 
expense budgeting, funding staff 
salaries, applying for financing, 
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and other function¹¹). However, the 
number of employees in the relevant 
departments of authorized bodies is 
small, and regional administrations 
primarily give orders and provide 
financial resources. Very often, 
the employees of the education 
departments are not sufficiently 
informed about their functions. 
They need continuous training and 
additional instruction not only for the 
complete realization of their tasks 
but for employing partnership and a 
participatory working style.

A cooperative and participatory 
working environment is lacking in 
the regions; instead, an atmosphere 
of non-partnership and fear 
prevails. Solving issues through 
personal connections at the regional 
administration continues to be a 
problem. 

The employees of local municipalities, 
regional administrations, and the 
MoESCS are often unaware of the 
proposed or implemented changes 
and the many problems related to the 
educational process at school.¹²

c. School Boards
According to the interviews, the 
boards do not adequately function; 

they are unable to use their 
capacities and powers due to an 
inadequate level of knowledge, an 
insufficient understanding of the legal 
system, and a lack of motivation. The 
governing boards do not significantly 
impact the quality of education. During 
the board sessions, financial issues 
and the election and re-election 
of a principal are discussed, while 
the issues about the content and 
the organization of the educational 
process are largely ignored. The 
governing boards also do not discuss 
issues about the quality of education; 
instead, quality is examined by a 
pedagogical council. Board members 
are limited to mandated meetings from 
time to time. 

Individuals without any formal 
education can be elected to a board. 
Usually, the ministry’s representatives 
and local governing bodies/regional 
administrations have a more passive 
role. One of the reasons is that 
they are appointed; they do not 
know their powers, functions, and 
responsibilities. Their understanding 
and knowledge of the problems in 
the education system and their legal 
command are insufficient. Criteria 
and mechanisms for evaluating the 

¹¹RA Government  N 954-N decision of 15 July 2010 “About changes in the N 1392-N decision of the RA 
Government on July 25, 2010 ”  https://www.arlis.am/documentview.aspx?docid=59769, 15.09.2022 
¹²In the regions, the power is concentrated not in the municipal local self-government bodies, but the hands 
of regional administrations or marzpetarans.

https://www.arlis.am/documentview.aspx?docid=59769
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¹3This conclusion was also brought in the study, “School National Governance and Management in Armenia” 
(page 62) in the framework of the project “Education and Skills for Employment in Central and Western Asia” 
(Project number: TA-8774) technically supported by ADB in 2017.

effectiveness of their work are not 
presented to board members. 

There are specific problems 
organizing the work of joint boards. 
Joint board meetings may only 
be convened in cases of extreme 
necessity. There exist various 
organizational issues, including the 
problem of financing the traveling 
expenses of a board member coming 
from a neighboring village or another 
region. While the work of joint boards 
is more complicated, individual board 
members also lack motivation.

The transparency of the work of the 
boards and the provision of access to 
decisions are also an issue. 

d. School Principals
Representatives of the MoESCS 
and authorized bodies highlighted 
school principals’ lack of knowledge 
and professional capabilities and 
their uncaring attitude towards work. 
Principals often misunderstand the 
limits of their powers and implement 
them accordingly. As a result, schools 
are governed in an authoritarian style, 
which is a serious problem. They 
often lead alone, ignoring the opinions 
of the school’s teacher, parent, and 
student councils; this attitude, in 

turn, exacerbates the passivity of 
the councils. The interviews with 
experts and relevant bodies indicate 
that the principals’ management 
and governance skills must be 
drastically improved. Principals 
often do not manage to engage the 
representatives of other governing 
bodies in the decision-making 
processes; as a result, they are often 
perceived as a “dictators.”

The development programs presented 
by principals are usually formal and 
often copy other schools’ programs 
without expressing school-specific 
needs in any way. There is very little 
oversight, programs are not evaluated 
appropriately, and principals are often 
free from facing any repercussions.¹³
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Many principals consider the process 
of teachers’ professional development 
a burden; it is not considered an 
opportunity to improve the educational 
process, learn new things, and invest 
in future successes. Many principals 
send teachers to get trained-often 
spending money to do so-but never 
discuss the results or whether or not 
the training served its purpose. There 
have been instances where principals 
have asked teachers to miss all or 
parts of a workshop. 

Planning the educational process, 
addressing problems, assessing 
needs, and analyzing results occupy 
only a tiny place, or are absent, in a 
school principal’s working schedule. 
The school’s issues are usually 
attributed to a lack of financial 
resources. There are problems with 
development programs, which are not 
written clearly and are not realistic. 
From the point of view of ensuring 
the quality of education, school 
principals also have a problem with 
encouraging educators and working 
with management boards. In many 
schools, the meetings of the advisory 
bodies are very formal and ineffective.

Interestingly, the principals who 
participated in the interviews 
indicated that their work is “not 

appreciated” and that there are no 
ongoing encouragement mechanisms 
for principals by the MoESCS or 
authorized bodies.14  

The cooperation between schools and 
the National Center of Educational 
Technologies (NCET) on the issues 
of electronic journals must be 
improved. According to the vice 
principals, the electronic journal 
system has many problems, which 
cause further difficulties. Thus, the 
NCET must create a more operative 
communication mechanism, allowing 
them to respond more quickly and 
provide better answers to the schools’ 
questions. 

e. Teacher councils 
Following the teacher council FGDs, 
it is evident that they know their 
responsibilities and value their work. 

Notable problems are the following:

Teachers are overworked. They are 
responsible for running classes, 
events, and tests and entering 
scores in electronic notebooks (in 
case the results are not saved, they 
are re-doing the same work), all 
while often working second jobs.

Teachers are usually not adequately 
trained. While hiring for a vacant 
teaching position, only the 

14Usually annually on October 5, a title “The best principal of the year” award ceremony is organized.
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prospective teachers’ knowledge 
of the subject is verified. The 
graduates of the State Pedagogical 
University are not qualified; 
they lack the motivation for self-
education, development, and so 
forth. 

There are inconsistencies in the 
knowledge of graduates of different 
educational levels and in the results 
expected of them by the learning 
standard.

The pedagogical-psychological skills 
of teachers are lacking. They are 
incapable of increasing the student’s 
motivation to learn and conduct 
appropriate work and are unable to 
develop proper relationships with 
the parents. 

The various training workshops for 
teachers are not effective. 

* These problems refer to the work 
of the teacher council as the school’s 
consultative body.

f. Student councils
Following the student council FGDs, 
it is evident that the activity and 
awareness vary from school to school. 

Notable problems are the following:

 Students do not understand the 
importance of the student council; 
they are not knowledgeable about 
the role, rights, and powers of the 
student council.  

 There are many disagreements 
between members of the student 
councils, which stem from a lack of 
cooperation. 

 There is a rise in tensions during 
student council president elections.

 Teachers and administrators 
sometimes displayed a non-serious 
attitude towards the student council. 
In many cases, they see the student 
councils merely as organizers of 
sports and cultural events.

 An educational environment that 
would nurture a student council 
and help it reach its full potential 
is missing in the schools. Spaces, 
such as sporting facilities, event 
halls, laboratories, and equipment, 
such as computers and other forms 
of technology, are lacking. 

g. Parent councils
Following the FGDs with member 
so the parent councils, it can be 
concluded that:

 The activity of parental councils, in 
terms of their impact on the school’s 
educational activities, vary from 
school to school. 

 There is a lack of a culture of 
properly settling differences on 
various issues between parents. 

 The mechanisms for electing the 
parent council president are not 
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transparent; there is mistrust toward 
the presidents in many schools.

 The primary function of the parent 
councils is organizing excursions 

and other events; the parents 
   do not contribute much to 
   the quality of education or 
   the students’ educational 

achievements.  

Recommendations
The improvement 
of legislative 
mechanisms 
of school 
management 
and governance 

To the MoESCS15

 Clarify the powers and responsibilities of school management 
and governing bodies in the current legislative acts.

 Differentiate the responsibilities of the MoESCS and 
authorized bodies, regional administrations, and Yerevan 
Municipality, while ensuring their close cooperation. 

 Design and input evaluation and monitoring mechanisms for 
a school’s effective management. 

 Review the model charter of the “RA State Public 
Educational Institution” in the context of the amendments 
made to the Law “On Public Education.”

 Review the functions of the school principal, giving them 
flexibility and broader responsibilities and necessary powers 
to increase the effectiveness of the teachers.

 Ensure broader involvement of the school principals and 
specialists at the designing and planning stage of public 
education governance; introduce participatory and more 
accessible feedback mechanisms. 

 Improve accountability mechanisms of management 
procedures and  decision-making processes, ensuring they 
are more transparent, participatory, and inclusive.

15After the presentation of the final analytical report of the study on “Feasibility Analysis of the National 
School Management and Governance Approaches in Armenia”, the MESCS has developed and circulated 
a number of procedures, directly affect the processes of school management and management, for public 
discussion. These include:

1. Draft procedures for the conduct of competitions and appointment of school principals and 
administrative-economic coordinators  https://escs.am/am/news/14111 
2. On establishing the certification procedure of the principal of state public educational institution https://
escs.am/am/news/14284
3. Revision of school principal certification procedures https://escs.am/am/news/14325
4. The procedure of delegating the management of the administrative and economic process in schools 
to a legal entity https://escs.am/am/news/14608։ 

The abovementioned procedures partially include such provisions that are already expressed in the 
recommendations.
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Making the school 
board more 
effective

To the MoESCS, in cooperation of regional administration 
and local self-governing bodies 
 Analyze the impact of community amalgamation on joint 
boards’ effectiveness.

 Develop mechanisms to increase the effectiveness of the 
boards’ operation while closely cooperating with the NCEDI.

 Improve public perceptions of the importance of the 
boards’ work to ensure effective school operation and the 
implementation of development programs. 

 Implement large-scale awareness activities (workshops, 
training, etc.) to raise public perceptions about the work 
of school council members, the importance of community 
participation, and the importance of control over the 
effective operation of the school and the implementation of 
school development programs. 

 Develop specific criteria and standards for selecting 
nominated members of the school councils and 
mechanisms for evaluating the effectiveness of the work of 
those members.

 Review the voluntary principle of the board members’ work; 
design mechanisms for social or other kinds of incentives.16

 Identify and publicize concrete cases of practical solutions to 
existing problems in the school as a result of the activities of 
the councils.

 Study the experience of developed countries in involving 
former principals and other education sector representatives 
with extensive work experience in the schools’ management 
bodies.

 Establish a national union or network of school boards to 
support new board members (technically and financially), 
organize workshops and training, consult, and share their 
experiences.

To the MoESCS, in cooperation with NCEDI
 Assess the needs of the board members, organize continuous 
training based on the results, and provide feedback.

16This conclusion was also brought in the study, “School National Governance and Management in Armenia” 
(page 62) in the framework of the project “Education and Skills for Employment in Central and Western Asia” 
(Project number: TA-8774) supported by ADB in 2017.
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 Develop a teamwork guide with principals, governing boards, 
and representatives of consultative bodies.  

Strengthening 
of school 
management 
and governance 
capabilities, and 
increasing the 
effectiveness 
of consultative 
bodies and 
participatory 
decision-making 
processes.   

To the MoESCS, in cooperation with NCEDI
 Create a special committee that will coordinate the review of 
the principals’ election mechanisms as well as their training. 

 Develop comprehensive criteria for need assessment and, 
based on those criteria, conduct an analysis to develop 
leaders. Such a need assessment and the publication of 
results will guide the school administrative staff, potential 
principal candidates, and other institutions carrying out training.

 Consistently train managers of various levels and current 
school principals to develop their management and 
leadership skills and increase the level of their legal 
knowledge while emphasizing close and effective activities 
with the school’s consultative bodies and board members.

 Design and introduce a master’s degree program for 
education managers at different levels. 

 Design and introduce online electronic management tools for 
school principals. 

 Design and introduce tools for assessing educators’ activities 
for school principals. 

 Encourage school principals who have achieved noticeably 
positive results and share their best practices.

To the MoESCS in close cooperation with regional 
administration and local self-governing bodies
 Design and introduce effective mechanisms to improve the 
reputations and increase the roles of schools. 

 Discuss the possibility of forming an inter-community student 
council and its operation mechanisms, which will boost the 
cooperation between different student boards and foster an 
effective exchange of experiences.

 Discuss the possibility of creating a junior student council or 
an auxiliary council for elementary school students, which 
will help develop the participatory and cooperative abilities 
of younger students and give them a sense of belonging to 
their school.

 Encourage principals and vice-principals to form cooperative 
groups and regularly organize principals’ seminars, which will 
contribute to the continuous development of the principal’s 
professional qualities and allow for cooperation among schools.
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To schools, in close cooperation with self-governing 
bodies 
 Ensure favorable conditions in schools and develop precise 
mechanisms for the active involvement of parents in the 
educational process.

 Increase the level of activity of school consultative bodies, 
involving them in decision-making processes. 

 Create necessary conditions for the increase of the student 
council’s role. Organize events that will foster an exchange 
of experience and professional orientation.

To NCEDI
 Create and implement more functional and operational 
electronic communication mechanisms with schools, 
which will eliminate the need to request redundant data 
and additional workload and will allow faster response to 
problems raised by schools17. 

Creating 
opportunities 
for further 
decentralization of 
schools

To the RA Government, in close cooperation with the 
MoESCS and Ministry of Territorial Administration
 Study the possibilities of further decentralization schools, 
in the context of socio-economic and cultural development 
prospects of communities.

 Conduct an analysis of the level of preparedness and 
capacity of regional administrations and communities in the 
context of school management and leadership processes, 
highlighting key contributing factors and problems. Make 
fact-based policy decisions accordingly.

To the MoESCS 
 Design concrete approaches /scenarios/ in the contex of 
further decentralization, to use possible mechanisms of 
school financing from the state budget. 

 Develop clear approaches/scenarios/ in the context of further 
decentralization, for the use of possible school financing 
mechanisms from the state budget.

17Such mechanisms were established by NCET in partnership with the ADB, following the conclusion of the 
study: https://www.adb.org/projects/54329-001/main
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